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I • Introduction 
During 1986, for the first time since the 1960s, education has 
become a major political issue. In part, this is a response to 
the long drawn out teachers' dispute and the glaring 
inadequacies of educational provision. But there is now also a 
growing public awareness of education's importance, both 
for improving individual life chances and fostering self-
development and for securing social progress and prosperity. 

As we move towards a knowledge-
based economy, it becomes ever clearer 
that our future will increasingly depend 
on our human capital - on the intelli-
gence, information and creativity of our 
people. It is equally clear that the best 
way to develop that capital is by invest-
ing carefully and effectively in educa-
tion and training. It is clear, too, that in 
today's and tomorrow's world the prizes 
will go not to nations which educate only 
their elites but to those which are 
prepared to give good quality education 
to all their citizens. 

In this race , Britain has considerable 
ground to make up. Authoritative stu-
dies for the Manpower Services Com-
mission (MSC) and the National Econo-
mic Development Office CNEDO) have 
shown that we are less well educated 
and less well trained than many of our 
main competitors. Only one half of the 
work force in this country holds recog-
nised qualifications equivalent to 0-
levels, compared with two thirds in 
West Germany and Japan and almost 
80 per cent in the United States. Britain 
is also well down the league table in 
providing education and training oppor-
tunities for young people . 

In 1983, 64 percentofthe 16to 18age 
group received such provision , com-
pared with 84 per cent in West Ger-
many, 79 per cent in the United States 
and the Netherlands and 73 per cent in 
Japan . A much smaller proportion -12 
per cent- of the relevant age group has 

qualifications at degree level compared 
with 22 per cent in the United States 
and 24 per cent in Japan. Moreover, the 
proportion of adults receiving training 
or enjoying continuing education is 
smaller than in a number of other 
advanced countries (Competence and 
Competition, NEDO/MSC, 1984). Re-
latively speaking, Britain is a badly-
educated and badly-trained nation. 

The Conservative failure 

It is against this background of relative 
educational backwardness and what is 
needed to equip ourselves for the future 
that we have to judge the Government's 
performance. By any standards, it is a 
miserable one. Indeed, it is widely 
recognised by members and supporters 
of the Government that the Conserva-
tives have failed on education. 

Our schools simply do not have the 
level of resources for the job that we are 
asking them to do. Even Conservative 
ministers have admitted that teachers, 
the key educational resource, are 
underpaid. For the past few years , Her 
Majesty's inspectors, the Secretary of 
State's own advisers , have been warn-
ing the Government about the shortage 
of teachers in key areas, the inadequate 
supply of books and equipment, and the 
bad state of repair and maintenance of 
too many of our schools. At the same 
time , the Government has deliberately 



encouraged, by the assisted places and 
other schemes, the expansion of private 
schools, allowing the better off to buy 
their children an inside track into high-
er education. 

The bland assertion by the Conserva-
tive Government that, because of a 
sharply declining school population , 
spending per pupil is higher than it was 
in 1979 ignores the costs of falling rolls. 
It a lso conveniently hides the fact that, 
instead of using the leeway that falling 
rolls could have provided to repair the 
glaring inadequacies of provision and to 
provide the necessary investment in 
improving standards, the Conserva-
tives have chosen for ideological reasons 
to impose tight curbs on educational 
spending. 

The consequences of this policy of 
squeezing education spending are ex-
tremely alarming. The most significant 
paragraph in the 1986 report of Her 
Majesty's Inspectorate (HMIJ aid: 
"While most LEAs appear to have held 
or slightly improved the overall levels of 
their provision for schools, the baselines 
of some of that provision are such that it 
seems unlikely tha t present levels will 
be sufficient to enable schools to respond 
successfully to the national and loca l 
call for improvement in pupils' achieve-
ments and the curriculum" 
(paragraph 98 of the Report o{ Her 
Majesty's Inspectors on the Effects of 
Local Authority Expenditure Policies on 
Education Provision in England, De-
partment of Education and Science, 
May 1986). 

In a recent speech , Mr Eric Bolton, 
the Senior Inspector, confirmed that, 
unle s schools received suffici ent re-
source , these improvements could not 
be implemented. He went on to point out 
that, wh il e money was not the on ly 
answer, it was a vital part of the 
solution. 

Another Important ingredient in edu-
cational success is morale. But Britain's 
schools are suffering from a cri is of 
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confidence. For more than a year, most 
children's education was disrupted , 
leaving pupils uncertain , parents an-
xious and teachers demoralised and 
alienated. Too many of our schools still 
exist in a state of crisis, hardly the best 
atmosphere in which to improve stan-
dards . 

Under the Conservatives, the United 
Kingdom is also the only major Western 
European country which has cut re-
sources going to higher education. Since 
1981 , there has been a cut of 16.3 per 
cent in real terms in the recurrent grant 
to the universities. As a consequence, at 
least 12 ,000 well-qualified students, 
who would otherwise have been success-
ful , have failed to obtain university 
places, while the overall reduction in the 
recurrent grant has meant that there is 
less money for research . 

The polytechnics and other institu-
tions of higher education have been 
rightly praised for their contribution to 
increasing access. Yet the Government 
has failed to provide the extra resources 
to match the extra students. Indeed , the 
spend per student has fallen by 22 per 
cent in real terms since 1980-1 and only 
a major political row has prevented a 
squeeze which would have led to 9,000 
students being turned away in 1987-8. 
The Government has paid lip service to 
continuing and adult education. But in 
practice , they have cut resources for 
adult and continuing education in a 
number of crucial a reas, including uni-
versity extra mural departments, the 
Workers' Educational Association 
(WEA l and the Open University. 

With such a catalogue of mistakes, 
omissions a nd fa ilures, it is hardly 
surprising that voters are so concerned 
about what is happen ing to education 
and so opposed to government policie . 
This increased public interest in a nd 
concern about education i good news 
for the Labour Party. Not only i 
education a more sa li ent issue but, in 
contrast to the position in 1983, Labour 



now has a big lead in the public opinion 
polls on education . 

Labour's approach 

But it will not be enough merely to 
expose the Government's failures. As in 
the 1960s, Labour must put forward its 
own positive approach. Without such a 
strategy, it is unlikely to continue to 
carry conviction with the electorate. It 
will certainly be unable to retain the 
support necessary to carry out reforms, 
to widen opportunity and raise stan-
dards. 

Education has always been of great 
importance to socialists because of its 
key role in promoting greater equality. 
The Labour Party's record is, on the 
whole , an impressive one. It was Labour 
which pioneered the modern primary 
school, introduced comprehensives and 
created the polytechnics and the Open 
University. 

However, in the 1970s, Labour was 
forced on the educational defensive. 
There were growing doubts about the 
effectiveness of education in promoting 
equality and securing economic growth . 
And while socialists lost their confi-
dence, the Conservative Right unfurled 
the 'standards' banner. It may have 
been a flag of convenience. As James 
Callaghan stated in his 1976 Ruskin 
Speech: "We all know those who claim to 
defend standards but who in reality are 
simply seeking to defend old privileges 
and inequalities". But there is little 
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doubt that the standards issue helped 
the Tories occupy the high ground of 
educational politics. 

The new surge of public concern about 
education and about the Government's 
handling of it has given the Labour 
Party a fresh opportunity to recreate a 
progressive consensus in favour of edu-
cational change. That opportunity has 
to be seized. 

This pamphlet attempts to set out the 
main outlines of Labour's approach . 
Three linking themes run through it. 
First, for both social and economic 
reasons , all pupils must be given a broad 
and balanced education which fully 
prepares them for adult life . Secondly, 
for social and economic reasons, good 
quality education must be made avail-
able to all throughout life. Thirdly , 
again for social and economic reasons, 
the importance of quality has to be 
emphasised. Increasing educational 
opportunity and raising educational 
standards can and must go hand in 
hand. 

But it is not enough for a practising 
politician approaching a general elec-
tion merely to discuss. general princi-
ples, important though these are. It is 
also necessary to propose practical re-
commendations, achievable in the early 
years of a Labour government. In this 
pamphlet, I put forward a plan to raise 
standards in schools , set out my views 
on Labour's educational priorities and 
consider the most effective means of 
"delivering" its education programme. 



2. Educating for Life 
The purpose of education has to be clearly stated. In the 
recent past, uncertainty about educational objectives has 
allowed Conservatives to propagate with growing accept-
ance a crudely vocational education for the many, alongside a 
narrowly academic version for the few. For both social and 
economic reasons, socialists must advocate a broader and 
more comprehensive approach, which recognises educa-
tion's role not only in preparing young people for the world of 
work and leisure but also for democratic citizenship. In the 
widest sense, we must educate for life. 

Traditionally, the socia list vision of 
education has always been broad in 
concept. When in 1924 Tawney put the 
case for secondary education for ail, he 
argued that its main aim should not be 
to impart the specialist technique of any 
particular trade or profession but "to 
develop the faculties which , because 
they are the attribute of man , are not 
peculiar to any particular class or pro-
fession of men, and to build up the 
interests which, while they may become 
the basis of specialisation at a later 
stage, have a value extending beyond 
their utility for any particular vocation, 
because they are the conditions of a 
rational and responsible life in society" 
(RH Tawney, Secondary Education for 
All, Labour Party, 1922). 

Comprehensive 
education 

In the 1950s and 1960s, the case for 
comprehensive secondary education 
was primarily made in terms of social 
justice, efficiency and community. But a 
powerful subsidiary argument was that 
a comprehensive secondary school 
would be able to provide a broader and 
richer curriculum than the grammar, 
technical or secondary modern school 
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which it replaced . It would offer a much 
wider range of academic subjects than 
the technical school, and more music, 
drama, arts and technical education 
than the grammar school. A compre-
hensive school had a lso to offer a wide 
range of courses to meet the different 
needs of different pupils. In short, com-
prehensive schools would provide a 
"comprehensive" education. 

There is no doubt that the changeover 
to comprehensives brought significant 
improvement both at the primary · and 
secondary level. Freed from the shack-
les of the 11 plus, most primary schools 
were able to devise a curriculum which 
stimulated the appetite for knowledge 
and assisted the development of learn-
ing. There were a lso gains for secondary 
schools because more pupils had access 
to a broader range of courses than ever 
before. 

However, there were also consider-
able difficulties in constructing a curri-
culum appropriate for a comprehensive 
secondary school. One observer com-
mented that for some schools "it was 
simply a case of combining the orthodox 
grammar school curriculum with the 
much less precise curriculum of the 
secondary modern , and hoping for the 
best" (H Judge , A Generation of School-
ing, Oxford University Press, 1984). 
Inevitably in a school environment 



which was still dominated by an exam 
system designed for, at best, only 60 per 
cent of school leavers, it was the 
'academic' approach which tended to 
win out. For the most part, the compre-
hensive curriculum was organised to 
suit the minority of pupils who went on 
into higher education. 

When the Labour Prime Minister, 
James Callaghan, made his Ruskin 
speech on education in October 1976, he 
was responding in part to the claims 
made by right-wing propagandists that 
the change over to comprehensives had 
led to a decline in academic standards-
claims which, as we have seen, he 
rightly rejected. He took more seriously 
the assertions of industrialists and 
others that pupils were leaving school 
without a proper grounding in literacy 
and numeracy. There was no virtue, 
said Mr Callaghan, in "producing social-
ly well-adjusted members of society who 
are unemployed because they do not 
have the skills". 

James Callaghan's emphasis on the 
link between education and industrial 
performance was regrettably trans-
formed by Conservatives into a narrow 
vocationalism. The Technical and Voca-
tional Education Initiative <TVEil was 
originally conceived as a way of provid-
ing vocational education for what Sir 
Keith Joseph, the then Conservative 
Secretary of State for Education, called 
the bottom 40 per cent of secondary 
pupils. It was highly significant that 
TVEI was devised and directed by the 
Manpower Services Commission rather 
than by the Department of Education 
and Science (DES). Manpower rather 
than education has been very much in 
the driving seat under the Tories, a 
development accentuated by the 
appointment of Lord Young, former 
MSC Chairman, as the Secretary of 
State for Employment. Lord Young 
strongly believes that the Manpower 
Services Commission should extend its 
influence over secondary, further and 
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higher education and has worked hard 
to promote his plans. 

A socialist vision 

In the face of this resurgent vocational-
ism, socialists now need to reassert a 
more generous view of the purpose of 
education. Education must enable 
pupils to learn basic skills. It must also 
help them to think and argue logically . 
It must develop artistic, creative, moral 
and physical potential. It must impart a 
knowledge of our cultural and religious 
heritage and that of others. It must give 
an understanding of today's technolo-
gical , industrial and economic world. It 
must make young people aware of their 
democratic rights and responsibilites. 
And it must encourage and appreciate , 
not only academic achievement, but 
also other kinds of attainment - the 
practical as well as the theoretical, the 
oral as well as the written, and the 
ability to communicate and cooperate 
with others. In the broadest sense, 
education must be a preparation for 
adult life - for leisure and work , for 
home and the world outside, for person-
al and social relationships, and for 
participation in a democratic society. 

A socialist vision of education empha-
tically rejects vocationalism as being 
not only culturally and socially restrict-
ing but also economically ineffective. 
There is, in fact, far more common 
ground than is often supposed between 
the aims of education and the needs of 
industry. Tory politicians have failed to 
understand that modern industry re-
quires not an updated version of the 
Victorian "hewers of wood and drawers 
of water" but school leavers who have 
mastered a broad range of basic linguis-
tic, communication , numerical, technic-
al and scientific skills, and who are 
creative, adaptable and able to work 
with others, as the CBI itself argued in a 
memorandum on Schools and Industry 



presented to the National Economic 
Development Council in 1984. In an age 
of rapid change, what is required is not 
pupils who are narrowly trained in 
techniques which rapidly become obso-
lete but independent-minded young 
men and women who have the intelli-
gence, imagination and skill to adjust to 
different jobs, different situations and 
different people. A broad-based school 
curriculum is, in fact, an essential 
pre-requisite to a more effective in-
dustry. 

The role of education in promoting 
citizenship should also be emphasised. 
Socialists, of course, fully understand 
the importance of education in promot-
ing personal, moral and intellectual 
growth. But, as one writer has put it, 
"the educated man in a democratic 
society is a cooperative individual, not a 
selfish individualist" <Denis Lawton, 
Education and Social Justice , Sage, 
1977). In a country which is so marred 
by conflict and in which the concept of 
community is so weak, the comprehen-
sive school, which can bring together 
young people from different back-
grounds and races, teach them a com-
mon curriculum, and stress the necessi-
ty of cooperation, has a key role to play 
in fostering a greater sense of social 
harmony. Our schools must also under-
pin democracy. That is why political and 
social studies are of such importance in 
a common curriculum. The purpose of 
these studies is not to indoctrinate but 
to impart an understanding of politics 
and society and a knowledge of civic 
rights and responsibilities. For a heal-
thy democracy requires self-confident 
and informed men and women, edu-
cated to share in decision making and 
participate in democratic life. 

Post-16 education 

The wider vision of the purpose of 
education remains valid beyond 16. It is 
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true that, with the growth of youth 
unemployment, both Labour and Con-
servative Parties have given greater 
emphasis to post-16 vocational prepara-
tion and training. But we should not 
forget that Japan and the United States 
maintain a broadly-based education un-
til at least 18. At the very least, we need 
to ensure that there is real choice 
between education and training, that 
training programmes contain a strong 
educational element and that a voca-
tional qualification can lead back into 
further and higher education. 

The higher education sector is, in 
theory , dedicated to the idea of a "liber-
al" education. The practice is somewhat 
different. Law and medicine have al-
ways been taught at universities, while 
many vocationally-relevant courses, in-
cluding branches of science, engineer-
ing, economics and business studies, are 
on offer at universities and 
polytechnics. What is important is not 
the purity of the "liberal" ideal as that 
there should be a broad and representa-
tive range of courses. The case against 
the Government's proposal (contained 
in the Green Paper on the future of 
higher education - Department of 
Education and Science, Development of 
Higher Education into the 1990s , 
HMSO, Cmnd., 9524, May 1985) for a 
sharp switch away from the arts and 
social sciences is not only that it under-
values arts subjects but also that, be-
cause it is made at a time when the 
Government is also reducing resources 
going to higher education, it would lead 
to the severest restriction for many 
years in what is taught in British 
universities and polytechnics. 

It is certainly true that there is an 
extremely serious shortage of some 
kinds of engineers, technologists and 
scientists as the House of Lords Select 
Committee Report on Education for 
New Technologies revealed (2nd Re-
port, Vol 1, December 1984l. Govern-
ment, higher education and schools 



have a clear duty to respond. But a 
demand for particular scientific, en-
gineering and technological skills does 
not justify the case for such a drastic 
switch away from the arts and the social 
sciences. Indeed, the evidence from 
employers is that firms are a lso in-
creasingly looking for graduates with a 
knowledge of both science and the 
humanities. What are needed as both 
the University Grants Committee and 
the National Advisory Body for Local 
Authority Higher Education have re-
commended, are more courses which 
straddle subjects and disciplines. 

It is also important to stress that 
education ought not to stop at 16, 18 or 
even 21 and 22. For personal , social and 
economic reasons, opportunities for a 
wide variety of educational and training 
experiences at different levels must be 
avail able throughout life. In an age of 
rapid economic and technological 
change, those in employment will need 
to update their information and skills. 
The unemployed will urgently need to 
be retrained for new fields of employ-
ment. There are also the educationa l 
and training needs of those (overwhel-
mingly women) who have to break their 
careers. 

However, education can also open 
many doors for adults which are not 
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directly job related . As the Labour Party 
said in its policy document: "Adult 
literacy courses can give people the 
skills and motivation to read, compre-
hend and communicate. Personal and 
social education can restore to people 
the confidence and competence to shape 
their own lives and participate fu lly in 
their communities. Education for lei-
sure can encourage adults to develop 
their interests and enjoy cultural activi-
ties" (Education Throughout Life, 
Labour Party, 1986). 

The truth is that industry needs not 
only literate scientists and numerate 
arts graduates but also a highly-
educated and skilled labour force. Socie-
ty needs critically-minded men and 
women who are prepared to participate 
in democratic decision making. Our 
civilisation needs people who can talk, 
and continue to talk, to each other. 
Unlike Thatcherite conservatives, 
socialists understand that "an educa-
tional system for the 21st century must 
have ambitions beyond that of a com-
mercial training camp" (AH Halsey in 
the Times Higher Education Supple-
ment, 7 June 1985). It must not only 
equip young people for work and leisure 
but a lso to play their full part in a more 
open, caring, and less divided society. It 
must educate for life throughout life. 



3. Equality and Quality 
Socialists have always believed that education can and 
should be one ofthe main instruments in reducing inequality. 
However, in recent years, the egalitarian role of education 
has been in eclipse. This is in part because of the impact of 
government policies which have accentuated inequality of 
provision. But it is also because of loss of confidence on the 
Left. Indeed, if we were formerly inclined to underestimate 
the underlying background factors in generating inequality, 
there is now equally unjustified pessimism about what access 
to high-quality education can do to improve life chances. 

How far can education compensate 
for social and economic disadvantage? 
Research in the 1970s showed that at 
both primary and secondary school level 
pupils from working class homes consis-
tently did less well than pupils from 
middle class homes. The Oxford Socia l 
Mobility project also revealed that 
working class children were much more 
likely than their middle class contem-
poraries to drop out of school as soon as 
the minimum leaving age was reached , 
were less likely to continue their school 
career into the sixth form , and less 
likely to go on into higher or further 
education (A H Halsey et a!, Origins 
and Destinations, Clarendon Press, 
1980). Studies in America, such as those 
of Coleman and Jenks, seemed to indi-
cate that educational attainment was 
largely independent of the schooling a 
child received (J S Coleman in Review of 
Educational Research 45, 1975 and C 
Jenks et a! Inequality , Basic Books, 
1972). While,. in Britain, research by the 
Department of Education and Science 
concluded that variations in exam re-
sults were to a considerable extent 
explained by social factors WES Statis-
tical Bulletin 10183). 

Anthony Crosland, the Labour 
Secretary of State who initiated the 
comprehensive revolution, himself 
warned that educational change a lone 
could not bring about greater equality: 
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"To make equal opportunity in educa-
tion a reality, we shall have not only to 
eliminate bad housing and inadequate 
incomes, but steadi ly to make good the 
educational deficiencies of parents who 
cannot give their children the en-
couragement they need" (C A R Cros-
land, Socialism Now and other essays, 
Jonathan Cape, 1974). He believed that 
equality of opportunity could not be 
accomplished in one generation, or by 
education alone, and that it needed a 
wider social revolution. 

With the benefit of hindsight and 
experience, it is clearly wise to conclude 
that we can only expect education to 
help make society more equal if it is part 
of a general egalitarian strategy. But if 
we accept that there are limits to what 
education a lone can achieve, we should 
also emphatically reject the pessimistic 
view that education makes no difference 
at all. The evidence is that good school-
ing improves both educational attain-
ment and life chances. 

The findings of the National Child 
Development Study have shown that 
there is an academic pay-off, irrespec-
tive of social class and independent of 
home environm.ent and parents' educa-
tion , for children who have pre-school 
education. At the ages of both five and 
ten, they had higher marks in 
mathematics , English and general in-
telligence tests than chi ldren who had 



not received any form of pre-schooling (J 
Essen & P Wedge, Continuities in 
Childhood Disadvantage, Heinema nn 
Educational Books, 1982). This con-
firms similar evidence derived from the 
monitoring of the experience of children 
who took part in the American Head 
Start programme in the 1960s. 

Rising standards 

If we consider the impact of reforms at 
primary and secondary school stage, 
there has been a significant increase 
over the last fifteen years in the propor-
tion of pupils achieving exam success a t 
all levels. In 1983-4, the most recent 
year for which statistics are available, 
over 18 per cent of United Kingdom 
school leavers achieved one or more 
A-level or Scottish Higher Grade passes 
- a n improvement on the 16 per cent 
who obtained these results in 1970, with 
progress more marked amongst women 
candidates. 

In addition to those young people who 
leave school with A-levels, 37 per cent of 
the relevant age group have obtained a t 
least one higher-grade 0-level (Grades 
A, B or Cl, CSE Grade 1 or equivalent 
Scottish qualifi cation compared with 24 
per cent in 1970-1, a nd of these some 10 
per cent have achieved five or more such 
higher grades . At more modest levels of 
achievement, another third left school 
with at least one lower-graded result , 
compared with only a tenth in 1970-1. 
Thus only 12 per cent of young people 
left school with no public examina tion 
results whatsoever, compared with 44 
per cent in 1970-1. 

So much for those who argue that the 
spread of comprehensive education has 
led to lower standards. The reality is 
that, by attempting to meet the needs of 
all pupils and by providing a broader 
and richer curriculum, the comprehen-
sive school has for the first time made it 
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possible to raise the standards of 
achievement of a ll pupils. 

There is a lso growing evidence about 
the beneficial impact of successful 
schools. The conclusion of the Rutter 
study on Inner London Education Au-
thority (ILEAl secondary schools was 
that children's behaviour and a ttitudes 
were sha ped and influenced by their 
experiences at school a nd, in particular, 
by the qualities of school as an insti tu-
tion (M Rutter et a l, Fifteen Thousand 
Hours, Open Books, 1979). A recently 
published study on ILEA primary 
schools confirms that good schools have 
a marked influence in their pupils' 
progress OLEA Research and Statistics 
Branch, The Junior School Project, 
ILEA, April 1986). In short, schools, in 
which there is effective leadership , sti-
mulating teaching, and parenta l In-
volvement make a real difference. 

Increased opportunities 

There is a lso plenty of evidence about 
the influence of education a nd training 
on life opportunities. The more skilled 
and educa ted the person, the better the 
job, the income and the prospects of 
self-development. Yet a high proportion 
of young people enter adult life with 
only a limited gr asp of the basic skills. 
This is not beca use they are incapable of 
learning. The reaso n is that post-16 
education and training facilities in this 
country ar e sti ll grossly inadequate. 

Despite the expansion of the 1960s 
and the early 1970s, the percentage of 
working class children going into higher 
education has risen only slightly. Yet 
the Oxford Study on Social Mobility has 
demonstrated conclusively that the 
proportion could easily be doubled with-
out any lowering of standards. Wastage 
takes place either because able children 
do not stay on at school or because of the 
lack of places available in universities, 
polytechnics and colleges , a shortage 



which the Government-imposed cuts 
have exacerbated. 

If good schooling improves both edu-
cational achievement and life chances, 
then acce to high-quality education 
ought to be a basic right of citizenship. 
Good education ought to be available to 
all at every stage throughout life. The 
case for such radical extension of rights 
is partly a matter of simple justice. 
Every citizen ought to be able to enjoy 
the educational opportunities which are 
currently available only to some. 
However, it is a lso a question of efficien-
cy. As we have een, the most successful 
countrie are those which are prepared 
to give a ll their citizens a decent educa-
tion. The arguments for greater educa-
tional opportunity are overwhelming on 
both social and economic grounds. 

It follows that the main aim of 
Labour's educational policies over the 
next decade hould be to open up 
opportunities for high-quality education 
for all throughout life. Every three and 

four year old must have the chance of a 
place in a nur ery school or class. Every 
child and young person should have the 
opportunity of being taught in ade-
quately resourced comprehensive prim-
ary and secondary school . Every six-
teen year old hould have the right to at 
least a two year period of high-quality 
education and training with adequate 
financial support. Every adult should 
have the right to benefit from education 
and training. Higher and further educa-
tion ought to be opened up to a much 
wider group than ever before. 

Of course all these objective cannot 
be achieved overnight or even in the 
first years of a Labour government. A 
is argued later, there must be priorities . 
But these are obtainable and realistic 
longer-term aims. After a ll , our indust-
rial rivals have achieved at least some of 
them already. And it surely makes good 
sense to set ourselves achievable targets 
aga inst which we are able to measure 
progress. 

4. Raising Standards 
Socialists must always stress the link between equality and 
quality. For it is not schooling as such which improves 
achievement and increases opportunity. So high-quality 
education must be made available for all. 

For many years educational progres-
sives have been reluctant to use the 
word ' tandards' a part of their voca-
bulary. They have been rightly con-
cerned to emphasise the need to widen 
acce s and opportunity through the 
ending of selective econdary education 
and the expan ion of post- chool educa-
tion and they have been understand-
ably wary about the as ociation be-
tween standards and learning by rote , 
exce sive emphasis on examination 
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and a narrowly 'academic' view of edu-
cational achievement. But the con equ-
ence ofthi n>luctance has been to allow 
'standards' to become the watchword of 
the Right. 

This has led to the paradoxical situa-
tion in which progressives , genuinely 
committed to ensuring every child get 
a good education, are sometimes 
thought to be less in tune with parent 
than the educational reactwnane who 
talk loudly about tandard , but m 



practice support an elitist approach of 
confining good education to a select few . 
And it is certainly true that, despite our 
good intentions, the neglect by progres-
sives of the standards issue has left too 
much of the educational 'high ground ' in 
the hands of the Right. 

Standards clearly has meaning to 
most parents. Indeed they consider it to 
be the central issue in education . It 
reflects their insistence that their chil-
dren are taught in effective, well-
ordered schools . It demonstrates their 
desire that children's progress is moni-
tored , assessed and acknowledged. 
Above all, it expresses their passionate 
concern that their children should de-
velop, learn and achieve at school. 

A social ist objective 

Socialists and progressives must make 
the standards issue their own. Higher 
standards of educational achievement 
for all should be as much a socialist 
objective as better standards of health 
and housing. As already argued , access 
must be opened up and educational 
opportunity widened. And as even Gov-
ernment ministers have recognised, the 
level of resources invested in education 
needs to be increased. But, having 
rightly stressed the need to open up 
access and increase investment, social-
ists must say loudly and clearly that it is 
essential to raise standards. 

As we have seen, it is simply untrue 
that standards, even when judged by 
the often incomplete measure of public 
examination results, have fallen. On the 
contrary, they have risen significantly. 
But, although progress has been made, 
we are still a considerable way from 
ensuring that all pupils achieve their 
potential. 

Pupils in some other countries are 
achieving more at school. Research 
conducted by the National Institute for 
Economic and Social Research suggests 
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that German school leavers reach a 
higher level of attainment in a broader 
range of subjects than do schoolleavers 
in Britain. They also achieve signifi-
cantly higher standards in mathematics 
throughout the ability range (S J Prais 
& K Wagner, School Standards in 
England and Germany, NIESR Econo-
mic Review, May 1985). 

It is also the case that the class, race 
and gender of a pupil has a marked 
impact on achievement. The National 
Child Development Study found that 
reading scores achieved by eleven year 
old pupils from middle class families are 
significantly higher than those achieved 
by pupils from families where the pa-
rents are in unskilled occupations. 
There are marked differences in the 
pattern of achievement between boys 
and girls, particularly in mathematics 
and science. And the Swann Report has 
underlined the fact that many schools 
are failing to develop the full acaderr.ic 
potential of pupils from black and Asian 
families (Education for All, HMSO, 
Cmnd. 9453, 1985). 

To ensure that every young person 
fulfills their potential and that we 
match the performance of our competi-
tors, raising standards in schools must 
be a national priority. 

A standards strategy cannot of course 
be considered in isolation. We have 
already seen how the social and econo-
mic circumstances of pupils will influ-
ence their achievement in school. So a 
Labour government committed to high-
er standards has also to be committed to 
tackling family poverty, unemployment 
and the disintegration of the inner 
cities. It has to ensure that extra 
resources are invested not only to over-
come inadequate levels of educational 
provision generally but also to give 
schools in areas of high unemployment 
and social deprivation extra facilities. 

But higher standards is not just a 
question of money. The evidence of the 
study by Rutter and the recently pub-



lished study of Inner London primary 
schools shows that, with similar levels of 
resources and taking account of differ-
ences in the background of pupils, some 
schools are more successful than others 
in developing their pupils' potential. If 
we are serious about raising standards 
and about providing equal opportuni-
ties, then all schools must be brought up 
to the level of the best. Changes are 
needed in three areas - reforms in the 
curriculum and in the way achievement 
is assessed, improvements in teacher 
performance and closer home-school 
links. 

Reforming the curriculum 
and exam systems 

Our notion of standards should not be 
limited to academic achievement by the 
gifted few but should be about the 
development of the skill s, intelligence 
and knowledge of every pupil. All pupils 
should develop the ability and capacity 
to express themselves both orally and in 
writing, memorise and organise facts, 
information and knowledge, investigate 
problems and apply knowledge to solve 
problems, and cooperate and work with 
others to achieve both individual and 
group goals. Above all, pupils must 
acquire a high level of self-confidence, 
self-discipline and self-esteem. 

To achieve these objectives each pupil 
should pursue a coherent and balanced 
curriculum which in covering the main 
subject areas seeks to integrate 
academic knowledge and practical 
skills. A common curricu lum until the 
end of the third year of secondary school 
should be followed by a common core 
curriculum in the fourth and fifth year. 

This common core should include an 
element of technical education. This 
should aim to give pupils an under-
standing of an important part of our 
culture and break the notion that tech-
nical and technological knowledge has a 
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second class status. It will require our 
schools to be provided with significant 
new resources. The national extension 
of the Technical and Vocational Educa-
tional Initiative, recently announced by 
the Government, has not been backed 
by the kind of resources needed to make 
this important curriculum change a 
success. A common core curriculum 
would a lso ensure that girls have a 
broad education with access to subjects 
they too often drop. Combined with 
initiatives to tackle gender stereo-
typing in the curriculum and in 
teaching materials it would make an 
important contribution to ra1smg 
achievement by girls. 

Existing public examinations, even 
the new GCSE exam , assess only some 
of the skills which pupils need to de-
velop. They a lso place too little emph-
asis on continuous assessment and pro-
ject work. The pursuit of higher stan-
dards will require more broadly-based 
assessment systems, including pupils' 
profiles and records of achievement . The 
development of a modular approach to 
study would tackle the problem of pupils 
at the age of 14 being asked to set off on 
a two year educational journey towards 
nebulous and distant goals by offering 
instead a series of interconnected units 
lasting between six and eight weeks. In 
this way, pupils wou ld have a greater 
sense of having something to show for 
their efforts. 

The reform of the 16+ exam and 
assessment system will make it even 
more essential that we replace A-levels 
by a less specia lised exam at 18+ which 
becomes part of an integrated system of 
assessment covering both academic and 
vocational qualification. One of the 
curses of the English and Welsh educa-
tion systems (in contrast to that of 
Scotland) is the excessive specialisation 
which prevents pupils from receiving a 
broad education and restricts their 
choices and opportunities later on. A-
level reform would also help the de-



velopment of more broadly-based high-
er education courses. 

Improving teacher 
performance 

Teachers are the key resource for rais-
ing standards and it is a vita l task to 
improve their effectiveness. It will be 
essential to have a Secretary of State for 
Education who is aware of the difficul-
ties facing teachers and understands 
the need to raise the profession 's 
morale. There must also be higher 
salaries for teachers a long with a new 
sala ry structure to ensure that the 
profession attracts and retains able 
people . But it is not just a question of 
morale and money, important though 
these are. It is a lso a question of 
performance. 

Good teachers are those who have 
high expectations of their pupils a nd the 
ability to realise those expectations 
through the careful identification of 
each pupil's educational needs; who 
have the capacity to teach with enthu-
siasm and with a variety of teaching 
styles; who have the ability to plan their 
work and are able to ma ke effective use 
of the resources avail able to them; who 
have the professiona l expertise to com-
municate with parents and involve 
them in their children's education ; and 
who have a good match between their 
initial qualifica tion and the subject they 
are teaching. 

Judged by these benchmarks, HMI 
reports have made clear tha t some 
teaching is less effective than it needs to 
be if standards are to be raised. 

The following changes will be needed: 
e good teachers should be encouraged 

and rewarded for remaining in the 
classroom; 

e there must be appraisal of teachers, 
linked to more in-service training, to 
help their career development; 
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e teachers should have more time for 
preparation and planning, for con-
sulta tion with colleagues, parents 
and pupils, and for self-assessment 
and record-keeping; 

e head teachers need to be trained to 
provide purposeful team leadership , 
acti ng as the leader of a team of 
professionals rather than, as is too 
often the case, a "crisis manager"; 

e a ll teachers should be aware of the 
dangers of gender and race stereotyp-
ing and should be helped to overcome 
them; 

e there must be a better match between 
teachers ' qualifications and the sub-
jects they teach. Science, mathema-
tics, craft design and technology are 
the problem areas; 

e above all , teachers need to be encour-
aged to raise their expectations of 
what their pupils can achieve. 

The July 1986 'heads of agreemen t ', 
negotiated between the Labour-led em-
ployers and the teachers' unions, sets 
out the outlines of what would be a new 
deal for the profession , covering sa lary 
structure, conditions of service, apprais-
al and negotiating machinery. But, if it 
is to be effectively implemented, it will 
need the support of the Government to 
pay for the £2.9 billion which the 
package will cost over five years. Cen-
tral government can also contribute to 
achieving a more effective teaching 
profession through a number of other 
initiatives. These should include: 
e giving more support for initial 

teacher education; 
e encouraging more people from the 

black and Asian communities to train 
to become teachers; 

e expanding in-service training; 
e organising a national information 

excha nge network on "good practice" 



and on successful innovation both to 
improve standards and tackle class, 
race and gender inequalities; 

e using the Assessment of Performance 
Unit to raise teachers' expectations 
by showing the level of achievement 
being reached by many pupils and to 
stimulate informed public debate on 
standards; 

e introducing emergency measures to 
boost recruitment of teachers in shor-
tage subjects by supporting the re-
cruitment and secondment of experi-
enced people from industry and the 
public services and by setting up 
intensive in-service training prog-
rammes; 

e increasing teacher numbers to allow 
teachers to spend more time on pre-
paration, consultation, assessment 
and to benefit from in-service 
training. 

Closer home-school links 

Parental involvement in education is 
also essential for raising standards. 

Parents are very much involved in the 
learning process of the under-fives in 
the home and in play groups. But at 
secondary school (and often at primary 
chool) that involvement is not suffi-

ciently encouraged and is sometimes 
even discouraged. A recent poll con-
ducted for the National Consumer 
Council found that in one city only two 
thirds of all parents asked attended 
parent ' evenings to di cuss their child's 
progres , only 39 per cent attended a 
school concert or sports event, fewer 
than one in eight attended Parent! 
Teacher Association meeting and only 
one in a hundred had attended one of 
the child 's lessons. Schools are least 
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successful at involving parents from the 
black and Asian communities and work-
ing class parents (Missing Links, 
National Consumer Council, 1986). 

There is a strong case for the in-
creased representation of parents on 
school governing bodies contained in the 
Conservative Government's legislation, 
though the Taylor Committee's formula 
that parents should be equal partners 
with local authority representatives, 
teaching and non-teaching staff and 
community representative is preferable 
to the Government's arrangements. It is 
also right that there should be support 
and training for parent-governors. But 
more will be needed to encourage home-
school links. 

All schools should operate an open-
door policy. Teachers need to have the 
time and training to talk with and 
involve parents. 

There is also a strong case for a new 
education Ombudsman in each local 
education authority to protect parents' 
rights by providing a quick-acting chan-
nel for dealing with grievances from 
individual parents. Alongside the 
Ombudsman, education authorities 
should establish a network of indepen-
dent Education Advice Centres to help 
parents make effective use of the educa-
tion service. New rights for parents and 
greater parental involvement will be 
important sources of pressure for higher 
standards and quality. 

In general, schools need to be de-
veloped as educational and recreational 
resources for their surrounding commu-
nites. More community schools , meet-
ing the needs of parents and adults as 
well as ordinary pupils, should be cre-
ated . The DES should give educational 
support grants to encourage their de-
velopment. The aim must be to make 
the school much more a part of the 
community. 



5. Resources and 
Priorities 

In the 1960s, there was a generally shared view that greater 
expenditure on education would lead to an increased growth 
of national output. As over equality, opinion as to the value of 
education expenditure, particularly among Conservatives, 
then swung much too far in the opposite direction. The time is 
long overdue for a reassertion ofthe importance for Britain of 
investing in education. 

It may well be that in the sixties there 
was too much optimism about the im-
mediate economic benefits to this coun-
try of increased educational expendi-
ture. A distinguished economist has 
remarked that "early enthusiasts for 
the 'economics of education' may have 
muddied the waters somewhat by over-
emphasising a positive association 
found between the volume of education, 
measured by the number of years spent 
at school and at university, and the level 
of income. We have no more reason to 
believe that all education is favourable 
to economic growth than that all scien-
tific research will raise future national 
income" (GDN Worswick in Education 
and Economic Performance, Gower, 
1984). 

But if it is wise not to expect an 
immediate pay-off in increased econo-
mic growth for increased educational 
expenditure (particularly when our 
competitors are also investing in educa-
tion) , few experts doubt the long-run 
importance of education to a modern 
economy. As Professor Stonier argues in 
the 'information' economy the expan-
sion of education is required "to upgrade 
the human capital to make the work 
force economically more productive , 
ranging from manual labour to theore-
tical scientist, to create an informed 
citizenry capable of manoeuvring effec-
tively in an information economy, and to 
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keep everybody from going neurotic in a 
rapidly changing information environ-
ment" (T Stonier, Wealth of Informa-
tion , Methuen, 1983). Certainly, there is 
now increasing support for the view that 
Britain's recovery will depend at least in 
part on ensuring that we have a better-
trained and better-educated work force 
at all levels. 

Spending on education 

Under the Conservatives, spending on 
education has too often been considered 
a luxury item which, as with higher 
education, can be severely cut without 
damage to the future . Although the 
spending per pupil has increased (as a 
result of a sharp fall in the number of 
pupils), the share of education as a 
percentage of total public spending has 
declined from 11.8 per cent in 1978-9 to 
10.8 per cent in 1985-6. A good indica-
tion of the Government's priorities is 
that in 1985-6 we were spending £3 .7 
billion more on defence than on educa-
tion, whereas in 1978-9 we were spend-
ing £260 million more on education than 
on defence. As a nation we must give 
education higher priority . Expenditure 
on education ought to be regarded as a 
prudent long-term investment to be 
protected at all costs. 

However, there will be many compet-



ing demands on the next Labour gov-
ernment, including those of health, 
housing and social security. Above all, 
the case for more educational spending 
will be made in the context of its 
economic strategy whose overriding 
objective is the creation of jobs. It follows 
that all Labour's educational objectives 
will not be achieved in the first years or 
even in the first term of a Labour 
government. So, it has to be recognised 
that, within the education programme, 
there will have to be priorities and plan 
accordingly. 

Inevitably , Labour's first task will be 
to address the problems bequeathed by 
the Tories . As successive HMI reports 
have shown, the squeeze on local au-
thority budgets has left many schools 
without adequate supplies of books, 
teaching materials and equipment and 
has led to growing dependence on 
parental contributions to buy even 
'basics'. So there will have to be an 
immediate programme to increase the 
supply of basic items such as books and 
equipment. There is also an urgent need 
for a boost to capital spending on school 
and college buildings which has fallen 
by over a half in real terms since the 
mid-1970s . Such investment in building 
will do much to improve the environ-
ment for learning and will also provide 
the additional bonus of jobs for unem-
ployed building workers. 

The cuts in higher education will 
immediately be halted. A Labour 
Secretary of State for Education taking 
office tomorrow would provide the pub-
lic sector colleges with the resources 
needed to protect access and their level 
of spending per student and enable the 
universities to plan on the basis of level 
funding. 

These initial measures will do some-
thing to protect opportunity and main-
tain standards. But it will be important 
that Labour does not allow its education 
policy to be determined simply by the 
present Government's failures. From 
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the start the education system must be 
shaped in a way that promotes and 
increases equality and quality. 

For example, progress towards meet-
ing parental demand for nursery provi-
sion for three and four year olds must be 
made. As soon as possible , all local 
education authorities will be required to 
end selection. The assisted places 
scheme will also be ended and early 
action will be taken to remove tax 
concessions (including charitable sta-
tus ) enjoyed by private schools. A prog-
ramme to improve standards will be 
launched. As we have seen, this is not 
only a question of extra resources. But 
extra teachers will be needed for smaller 
primary school classes, to provide cover 
for more in-service training and time for 
planning and preparation and to fill 
vacancies for subjects in short supply. 

Guidelines for a coherent system of 
education and training opportunities for 
16 to 19 year olds will be established as a 
matter of urgency. There must be grea-
ter coordination and equality of provi-
sion, coherence in the range of courses 
and qualifications available and greater 
integration and comparability (includ-
ing financial support) between the diffe-
rent education and training routes 
young people choose at 16. A series of 
initiatives will need to be taken to 
increase "return to learn" and con-
tinuing education opportunities for 
adults. High priority will be given to 
making it easier for the unemployed to 
take part in education. Extra resources 
for higher education will be earmarked 
for continuing education and access. 

Not all the measures outlined above 
will require more resources. Indeed, 
abolishing the assisted places schemes 
and getting rid of tax relief for private 
schools will actually produce savings. 
Some initiatives, for example, in the 
adult education field , could produce 
significant results with relatively small 
increases of expenditure. 

But if progress both in tackling the 



Tory legacy and in beginning to increase 
opportunity and raise standards is to be 
made, substantia l extra resources will 
certainly be needed. Labour's £6 billion 
jobs plan will underwrite a schools and 
college building and repair programme, 
as well as the supply of extra teachers 
needed for nursery and primary classes 
and to provide cover. Over and above 

this, additional funds for education will 
clearly be necessary but how much and 
how fast will depend at least in part on 
the state of both education and the 
economy by the next election. However, 
I strongly believe that the more that can 
be invested in education, the better it 
will be for the nation. 

6. A Framework for 
Partnership 

Under the Conservatives, the partnership for delivering 
education has broken down. The next Labour government 
must restore it. In this partnership, the Secretary of State's 
role should not be to attempt to administer directly a system 
involving several thousand schools and colleges, but to act as 
an advocate for education, to set the national framework and 
create a national consensus for action. The Secretary of State 
should be the initiating partner in a balanced relationship 
between central and local democracy. 

A highly centralised system, as in 
France or Ita ly, would not only be less 
accountable to those most closely 
affected but, in this country, would also 
probably be less effective in delivering 
education. The Association of County 
Councils recently put the value of a 
locally administered system very per-
suasively: "The balance between central 
and local democracy is an essential 
feature in our society not only because of 
the need to give expression to local 
wishes, needs and aspirations, but more 
importantly as part of the fabric of a 
society which wishes to retain scope for 
freedom of expression of differences . 
Alternative methods of service delivery 
can be considered and tested and local 
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people feel identified with the local 
service. For a service to be valued, the 
recipients need to feel that they have a 
stake in it, they need to feel identified 
with it and they need to feel that the 
service is for them" (Association of 
County Councils, The Way Ahead, 
January 1986). 

This Government has undermined 
the understanding on which the educa-
tional partnership is based. Their res-
trictions on local government spending 
have damaged the standards of provi-
sion and made it immeasurably harder 
for the local authorities to reach a 
long-term settlement with the teachers. 
And successive Conservative Secretar-
ies of State have failed in their initiating 



role because they have not attempted to 
win support for their reforms from the 
other educational partners. 

A new Education Act 

To implement successfully a strategy 
for promoting quality and equality, the 
next Labour Secretary of State for 
Education will need to reforge the 
partnership between central and local 
government. New links will also be 
needed with parents and teachers. At 
the heart of this partnership will be a 
new Education Act which will redefine 
objectives and functions and, like the 
1944 Act, provide a basis for a renewed 
consensus on education. 

The Act will place fresh obligations on 
the local authorities. They will be re-
quired over a fixed period of time to 
meet parental demand for nursery 
places for three and four year olds, to 
end selective secondary education and 
to extend their provision of further and 
adult education. These new obligations 
will be matched by government commit-
ments on funding and new opportuni-
ties for the local authorities to be 
involved in national education policy 
making through the setting up of an 
Education Council, as a parliament for 
education. As well as representatives 
from the local authorities, the new 
Council would include representatives 
of the teachers' unions and parents' 
organisations, as well as independent 
experts and representatives from indus-
try and the unions. The Council's remit 
would be wide ranging and bodies such 
as the Examination and Curriculum 
Council , as well as the HMI, would 
report to it as a matter of course. The 
Council would discuss the elements that 
should make up the core curriculum and 
the outlines of the new system of 
assessment. The Education Council 
would not by itself guarantee consensus 
but would make it easier to achieve. 
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The Act will recognise the need for 
parents to be fully involved in the 
education partnership with the exten-
sion of parental rights and influence 
through opportunities to be involved in 
school management and the creation of 
a new Education Ombudsman service 
linked to a network of educational 
advice centres in every local education 
authority, as proposed above. 

The Act will make teachers a full 
partner in school management and 
provide for teacher representation on 
the new Education Council. Within this 
framework of partnership we need to 
explore ways of promoting equality of 
access to education throughout the 
country by setting minimum stan-
dards of provision. Successive HMI re-
ports have revealed the very wide 
differences between authorities in their 
spending on books , equipment and 
teachers. These differences are, I be-
lieve, incompatible with our commit-
ment to equality of opportunity for all 
and too great to be acceptable to a 
nation which is serious about raising 
standards for a ll . One alternative might 
be to lay down minimum standards of 
provision by legislation. In my view, this 
would involve too drastic an increase in 
central government powers. A more 
attractive compromise would be to 
oblige the Secretary of State to discuss 
with the other education partners, 
perhaps on an annual basis, what an 
acceptable minimum level of spending 
on books, equipment, teachers, etc 
should be. Her Majesty's Inspectorate 
should be obliged to publish an annual 
report on levels and effects of individual 
local educational authority spending. 
On the basis of HMI reports, the Secret-
ary of State should put pressure on 
recalcitrant authorities to ensure better 
provision of educational services. 

Partnership in education will also 
require changes in the role of the 
Manpower Services Commission. The 
Labour Party supported the MSC's 



creation and the last Labour Govern-
ment significantly extended its respon-
sibilities. Through the Youth Training 
Scheme and other programmes, the 
MSC has now become a major provider 
of training opportunities. The Con-
servatives have also extended its role in 
the education service, in particular 
through the Technical and Vocational 
Education Initiative and in non-
advanced further education. There is a 

7. Conclusion 

strong argument that the MSC has now 
taken on too many responsibilities and 
is involved in areas where its expertise 
is not suitable or best used . The next 
Labour government will need to review 
urgently the workings and role of the 
MSC to increase local authority involve-
ment in both its local and national 
decision making and achieve better 
coordination between education and 
training. 

This pamphlet has argued that the Labour Party should now 
put forward a broader vision of education. It has also 
maintained that education can significantly improve life 
chances and that improving educational opportunity and 
raising educational standards ought to go hand in hand. I 
have put forward a plan for raising standards, set out my 
view on educational priorities, and proposed a new 
framework for achieving Labour's policies. 

Education must now be given higher 
priority. It is of vital importance, not 
only for personal development and im-
proved life chances, but also for the 
future economic and social health of our 
society. 

As we approach the next election, it is 
certain that education will be a major 
issue. In that election, Labour will need 
both to expose the inadequacies of Tory 
policy but also put forward its own 
positive vision . It should do so with 
confidence. For the first time for a 
decade , Labour's educational policies 
are likely to be a significant asset to the 
Party, because they now run not 
against but with the grain of popular 
opinion. Labour stands for giving higher 
priority to education, for opening up 
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educational opportunity, for ensuring 
that every pupil enjoys high quality 
education, and for effective educational 
investment. Priority , opportunity, qual-
ity and investment - these are 
Labour's watchwords - and they are 
likely to prove immensely attractive to 
the voters. 

Building up support for Labour's edu-
cational themes and policies is not only a 
matter of electoral calculation (some-
thing for which no socialist should ever 
apologise) but also a vital step in ensur-
ing their implementation . For the only 
sure way to enduring educational adv-
ance in this country is by creating and 
then maintaining a progressive consen-
sus for change. 
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receiving all pamph lets £15 
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and (if not over 30) make me us member(s) of the Young Fab1an Group: 
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unemployed (delete as apprioriate) . 
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Recent Fabian Pamphlets 
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I 00 Years of Fabian Socialism 

The Fabian Society: its early history (reprinted 
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Socialist values and time 
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Social security: the real agenda 

Towards a democratic Central America 
Why are the many poor' 
Labour and a world society 
Socialism can survive: social change and the 

Labour Party 
The Swedish road to socialism 
Understanding the miners' strike 
A new housing policy for Labour 

Who controls training' : the rise of the 
Manpower Services Commission 

Winning women's votes 
Freedom at work : towards the reform of 

Tory employment laws 
The future of socialism 
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Managing local socia lism 
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The consumer case for socialism 
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The Future of Social Security (Fabian Society. 1986) 
Educate. Agitate, Organize - I 00 yea rs of 
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Fabian Socialism (Methuen, 1984) 
Fabian Essays in Socialist Thought (Cower. I 984) 

The Future of the Welfare State (Heinemann . 
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Citrine's ABC of Chairmanship (NCLC , /982) 
The Labour College Movement 
Public Expenditure (Martin Robertson , /983) 
Beatrice and Sidney Webb (MacMillan , 1984) 
T ony Crosland (Coronet. I 982) 
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Equality and Quality: A Socialist Plan for Education 
Education in Britain is in a state of crisis. Compared to our main industrial competitors , Britain is 
a badly-educated and badly-trained nation. Schools do not have the necessary resources: there is 
a shortage of teachers in key subjects, low morale, inadequate supplies of books and equipment 
and buildings are in a bad state of repair and maintenance. Britain is the only major Western 
European country which has cut funding to higher education in recent years. 

Giles Radice argues that the Conservative failure in education has provided Labour with an 
opportunity to recreate a progressive consensus in favour of change. He calls for a positive 
approach with the aim of shaping the education system in a way that promotes and increases 
both equality and quality. Among his recommendations are: 

e progress toward meeting parental demand for nursery provision for three and four year olds 
within a fi xed period of time; 

e an end to the assisted places scheme and removal of tax concessions for private schools; 

e reform of the curriculum and the way achievement is assessed; 

e better pay and conditions for teachers in return for improved performance; 

e closer links between home and school; 

e a coherent system of education and training opportunities for 16/ 18 year olds. 

A future Labour government will face competing demands for extra spending at a time when 
economic renewal will be the main priority. But Giles Radice sets out his case for additional 
funds in the context that the more that can be invested in education, the better it will be for the 
nation. 

Fabian Society 

The Fabian Society exists to further socialist educat ion and research. Since 1884 it has enrolled 
thoughtful socialists who wish to discuss the essent ial quest ions of democratic socialism and 
re late them to practical plans for building sociali sm in a changing world. Beyond this the Society 
has no collective policy. it is affiliated to the Labour Party. Anyone who is not ineligible for 
membersh ip of the Labour Party is e ligi ble for full membership; others may become associate 
members. For membership and publ ications de tai ls, write to: John Will man, Gene ral Sec retary, 
Fabian Society. I I Dartmouth Street . London SW I H 9BN. 

£ 1.50 




